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1. Overview of changes to the members Toolkit

• Basics

• Reflexive cycle toolkit (strategic analysis, planning, evaluation 
learning)

2. NERUPI approach to evaluation

• People-process-context-consequences (PPCC)

Session Overview
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Basics

Praxis
Praxis is at the heart of NERUPI: in its aims as an organisation, its approach to evaluation and its perspective on 

learning and teaching NERUPI values the insights of practitioners working in widening participation and equity as 

well as educational theory.

• NERUPI provides a space for members to share and 

develop their ideas and strategies to tackle inequalities 

through Events and Working Groups

• NERUPI values student and stakeholder voices

• NERUPI fosters collaboration between organisations and 

through collaborative research such as Culturally Sensitive 

Curricula Scales

• NERUPI Framework aims and objectives were tried, tested 

and amended by practitioners actively engaged in access, 

participation and progression interventions

• NERUPI encourages the creation of Praxis Teams to ensure that insights, knowledge and experience from across 

organisations is used to inform strategy, deliver and evaluation of access, success and progression initiatives

https://www.nerupi.co.uk/events
https://www.nerupi.co.uk/about/working-groups
https://www.nerupi.co.uk/members/resources/culturally-sensitive-curricula-scales
https://www.nerupi.co.uk/members/resources/culturally-sensitive-curricula-scales
https://www.nerupi.co.uk/members/toolkit/basics/communities-of-praxis


Basics



The NERUPI Framework

SOCIAL & ACADEMIC CAPITAL HABITUS SKILLS CAPITAL INTELLECTUAL & 

SUBJECT CAPITAL

ECONOMIC CAPITAL

PROGRESSION CURRICULUM
STUDENT 

IDENTITIES

SKILLS 

CURRICULUM

KNOWLEDGE 

CURRICULUM

ECONOMIC 

RESOURCES 

CURRICULUM

KNOW CHOOSE BECOME PRACTISE UNDERSTAND SUSTAIN

Develop students' 

knowledge & 

awareness of the 

benefits of higher 

education & 

graduate 

employment

Develop students' 

capacity to 

navigate Higher 

Education sector 

& make informed 

choices

Develop 

students' 

confidence & 

resilience to 

negotiate the 

challenges of 

university life

Develop students' 

study skills & 

capacity for 

academic 

attainment

Develop students' 

understanding by 

contextualising subject 

knowledge

Develop students’ 

capacity for critically 

informed financial 

decision making & 

managing financial 

resources
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Organisational Aims

CULTURE & 

STRUCTURES

STAFFING CURRICULA & 

PEDAGOGY

STUDENT 

SUPPORT

ECONOMIC 

CAPITAL

ENACT ACTIVATE EMPOWER ENABLE SUSTAIN

Develop a culture and 

ethos, backed up by 

policies, procedures, 

and resource 

mechanisms internally, 

which promote 

inclusivity, supportive 

values and behaviour, 

and promote 

participation and 

engagement for all

Embed staffing and 

professional 

development 

arrangements, 

support and 

rewards, which build 

the capacity, 

awareness and skills 

of staff members to 

support and 

promote equity 

Support and extend 

approaches to 

curricula and 

pedagogy which 

ensure inclusivity, and 

promote innovation, 

co-creation and 

partnership 

arrangements

Identify and 

operationalise types 

and mechanisms of 

financial, academic and 

pastoral student 

support  to enable full 

participation and 

engagement of diverse 

student groups and 

individuals 

Develop students’ 

capacity for critically 

informed financial 

decision-making and 

managing financial 

resources
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• interrogating our own positions,

• recognising that others may have different 

standpoints

• exploring the perspectives of others.

Reflexivity is a process where researchers are considering their own 
assumptions about the research topic, and unpick how their 
personal beliefs and assumptions shape the research work they 
undertake. Nicole Brown, Reflexivity and Positionality in Research

Basics

Reflexivity

While we cannot change our backgrounds we 

can become more reflexive and question ‘taken 

for granted’ ideas and practices in a particular 

setting or field such as higher education. We can 

do this by:

https://www.ncrm.ac.uk/resources/online/all/?id=20808


Think about something you have 

learnt from your work or 

personal experiences that 

challenged your assumptions 

changed your perspective.

Reflexivity



The Reflexive cycle

Steps & stages

Key Tasks

Potential 

challenges

Sign-posting to 

NERUPI tools 

and resources

Spiral here

Main steps/stages



Strategic context  

Overview

Exploring Inequalities

National Policies, Risks 

& Targets

Policies & Targets the 

Local Context

•



Planning  

Overview

Theory of change

Aims & objectives

Curriculum

Pedagogy

Student voice

Logistics



Evaluation  

Overview

Evaluation approach

Evaluation stages & 

steps

NERUPI Framework 

evaluation

Evaluation designs to 

strengthen the evidence 

base



Learning 

Overview

Scenario based 

examples

Members’ practice 

examples

Submit your evaluation 

to the NERUPI 

resource bank
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• critical realist

• ongoing 
cycles of 
praxis

• needs, 
effectiveness 
& outcomes

• iterative, 
incremental 
& action 
research

• formative & 
summative

NERUPI Evaluation Approach: Background  



PPCC approach

People Process Context Consequences

Assumptions

Nothing works for everyone

Context makes a real difference to programme outcomes

Observation is subjective - shaped and filtered through the human 

brain

Outcomes are the result of interactions within and across systems

Whether mechanisms ‘fire’ depends on the context



Four dimensions



Example – awarding gaps



Evaluation as a stepped process



Theory-based approach

Groundwork

• Understand the theory

• Understand the programme

• Clarify the relationship between programme actions and results

• Understand what evaluation users want to know

Design

• Understand what questions to ask to test the theory

• Use theory to guide the evaluation design

Implementation

• Theory guided evaluation planning and implementation

• Theory guided construct measurement

Using

• Establish how the programme is working

• Describe the causal mechanisms

• Present a causal explanation

• Identify conditions needed to make a difference



Evaluation Groundwork 

Approach to praxis and learning from 
evaluation

Resources and capability to undertake 
evaluation

Identify and assess the programme 
theory of change (TOC)

Ensure fundamental requirements are 
being met



Evaluation Groundwork 

People Identify participants’ needs and 
circumstances consider the extent to 
which the programme and the activities 
engage and target participants.

Process Understand and assess project strategies 
(curriculum, pedagogy) and procedural 
strategies designed to meet goals and 
objectives

Context Assess the setting for the programme and 
what’s needed to make it work (inputs, 
resources, linkages, relationships)

Consequences Identify the intended learning goals, 
benefits, outcomes and impacts

https://www.nerupi.co.uk/members/resou

rces/groundwork



People Process Context Consequences

Rationale: is the ‘why’ 
clear?

? ? ? ?

Relevance: is the benefit 
clear? 

? ? ? ?

Completeness: are all 
relevant aspects captured? 

? ? ? ?

Assumptions: are the 
assumptions explicit? 

? ? ? ?

Evidence: what’s the 
existing evidence for it? 

? ? ? ?

https://www.nerupi.co.uk/members/resources/evaluability-of-the-theory-of-change-toc

Evaluation Groundwork 

• Using PPCC to reflect on the TOC



https://www.nerupi.co.uk/members/resources/groundwork

Evaluation Groundwork 

• Ensure fundamental requirements are being met 

Guidance on 

monitoring

Guidance on tracking

Process evaluation 

guidance



Designing Evaluation

Identify evaluation purpose(s) and 
uses

Identify and prioritise focused 
evaluation questions

Define the evaluation design

Select the indicators and measures

https://www.nerupi.co.uk/members/resources/designing-evaluation



Designing Evaluation

People Take account of people factors and 

understand what’s important to the 

participants 

Process Identify how effectiveness of delivery of 

activities should be monitored and assessed

Context Specify what and how the inputs and 

contextual factors will be analysed and 

judged.

Consequences Specify how intended outcomes will be 

analysed and judged. https://www.nerupi.co.uk/members/toolki

t/evaluation/types-of-evaluation



Adaptive to purposes of evaluation



➢ Outcome evaluation
ˉ Understand how interventions influence the observed outcomes

ˉ Test the programme theory in context

➢ Comparative evaluation 
ˉ Focus on the proximal processes (delivery aspects)

ˉ Compare between (at least one) relevant person characteristic (so at least two 
categories)

ˉ At least one relevant aspect of context (at least two categories)

ˉ Study over time (longitudinal) and be situated in time (the historical context)

➢ Continual improvement
ˉ Testing ideas, mechanisms and assumptions in the TOC

ˉ Action research

Potential uses



Consequences

Attainment Raising Example



Implementing Evaluation

Specify appropriate methods that fit 
with the purpose of the evaluation

Address the ethical and legal issues

Agree the plan and launch the 
evaluation

Manage the collection of evidence 
(with attention to use)

https://www.nerupi.co.uk/members/resources/implementing-evaluation



Implementing Evaluation

People Capture evidence that provides participants 

with a strong voice in evaluating experiences 

Capture (or control for) the effect of 

personal factors and circumstances on 

engagement, participation and results.

Process Monitor project’s process and potential 

procedural barriers and identify needs for 

project adjustments.

Context Capture organisation, stakeholder and 

community arrangements. Capture the effect 

of external context on engagement, 

participation and results.

Consequences Measure whether specified results are being 

met, and any unintended consequences
https://www.nerupi.co.uk/members/toolki

t/evaluation/types-of-evaluation



Non-prescriptive designs/methods

▪ Comprehensiveness 

(i.e. enough data to ensure findings are 

reliable); 

▪ Abductive reasoning 

(i.e. sufficient insight to be able to 

develop hypotheses) 

▪ Confirmation 

(i.e. being able to confirm the hypothesis 

through observations in the data) Evaluation Triangle, CECAN (2020)



People Data analysis, literature reviews, surveys, interviews, feedback, 

student voice

Process Monitoring, observation, interviews, questionnaire, surveys 

rating scales, record analysis, case studies, focus groups, self-

reflection, reflective logs

Context Data analysis. stakeholder analysis, participant and stakeholder 

feedback, organisations and systems analysis

Consequences Post-programme quantitative assessments of outcomes and 

impact, Behavioural measures (tracking data and follow-up) and 

self-reported measures (surveys, interviews, logs/diaries, focus 

groups, creative methods, case studies), stakeholder feedback, 

formal assessment measures

Examples of methods

https://www.nerupi.co.uk/admin/entries/resources/5405-research-and-evaluation-methods



• Need for embedded transformative mixed methods designs
• Could be concurrent parallel design, sequential or multi-phase 

• Datasets analysed separately but then the findings are integrated 
from different strands 

• Framing of evaluation in an evolving context
• An iterative approach with the intention of being open to possible 

changes in perspective as the research progresses

• Rationale: 

• Qualitative or quantitative data insufficient to explain phenomenon
• Enhance strengths and minimise weakness of each approach

Mixed Methods Research



Using Evaluation

Analyse the evaluation 
evidence

Interpret the evaluation 
evidence

Agree an evaluation 
output

https://www.nerupi.co.uk/members/resources/using-evaluation



Using Evaluation

People Formatively and summatively assess 

whether the programme met the target and 

the needs

Process Formatively and summatively assess 

whether the programme was delivered 

appropriately and effectively  in a way which 

maximised the results.

Identify implications for future interventions

Context Identify programme, stakeholder and 

community aspects which support or inhibit 

success.

Identify implications for future interventions

Consequences Interpret, and judge project outcomes, and 

interpret their merit, worth/significance and 

probity.

https://www.nerupi.co.uk/members/toolki

t/evaluation/types-of-evaluation



Drawing conclusions

1. Look at the data/evidence
Set out what is known about the situation and it’s consequences (empirical 
observations). 

2. Develop the Narrative
Create a set of narratives about the participants/results (could involve bringing 
information together from different sources). 

3. Contextualise
Identify the embodied institutional and social structures and relationships. 

4. Identify the patterns
Draw out how structures are experienced by participants (and how participants 
influence structures) and synthesise the patterns (by looking at what is known about 
each participant and their relationship with the structures) (abduction). 

5. Make inferences
Make inferences which explain the contribution made and underlying causal 
mechanisms (retroduction). 

6. Check the conclusions 
Check the plausibility of the conclusions and consider between alternative 
explanations. 



https://www.nerupi.co.uk/members/toolkit/action-2

Learning

Evaluation follow up 

with users 

Dissemination to a 

wider audience

Evaluate the evaluation



Activity

What data & evidence 
are you currently 
collecting to inform 
evaluation of these 
dimensions? 
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